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FOREWORD

The ability to read is essential to the fulfillment of human poten-
tial. Without this skill, students cannot function effectively in
school. hope for success in post-school employment, or share gener-
ally in the advantages of life. Concerned citizens are requiring that
schools teach all children to read to the best of their ability. Today,
New Jersey school districts must offer a balanced, unified reading pro-
gram for all children attending their schools.

This survey was conducted by the New Jersey Right to Read
office to determine the practices and procedures used to teach read-
ing, kindergarten through grade 12. Information of this nature has
never before been available on a large scale for local and State plan-
ning. This booklet is a first step in providing data on the varied
practices and procedures in reading found throughout New Jersey.
The results and recommendations in this report will serve as a useful
reference when districts examine their own reading programs.

William A. Shine
Assistant Commissioner
Division of Curriculum and Instruction
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PURPOSE AND SCOPE OF THE SURVEY
Purpose of the Survey

Teachers and administrators art' constantly called upon to examine
and evaluate the procedures and practices they use to teach reading. A
wide variety of alternative's exists in each of these areas and school
personnel must choose from among the many available.

In the process of dealing with such questions, local districts seek
information from the New Jersey Right to Read Office ahout the status
of these practice's in schools throughout the State. The. purpose of this
study was to develop base-line data on the practices and preecedures
cummtly being used in New Jersey schools.

The type of information presented in this report is generally not
subject to rapid change. Therefore. it is hoped that school personnel will
find this booklet useful for several tears when examining their own
reading programs. Effective improvement must ht' hase'd upon an ex-
amination of the current reading program in light of what does, and what
should, exist. Such an examination helps ensure that priorities for im-
provement will more accurately reflect the needs of pupils, teachers and
administrators.

The remt beseklet presents the results. identifies some strengths
and weaknesses in these results, and makes some recommendations.
This has been done so that school: might use the booklet as a reference
when examining their sown programs. However, the' information pr-
sented should not lie taken as criteria for what should exist in all schools.
Each system and/or school must decide whether its own practice's awl
procedures result in a reading program which meets the needs of its
student peepulation.

Scope of the Survey

The information in this survey was collected through questionnaires.
These instruments were constructed from a list of topics compiled by the
state reading consultant aced evaluated by committees from the New
Jersey Helping Teacher Association and New Jersey Reading Teacher
Association. The individual questions were written by the Office of



Nlatiagtnnt Information in the. New Jersey Depart Lent of Education.
Field testing of the inNt natality, was done prior to distribution to
schettels.

questionnaires w ere sent out in May, 1973. There were' three basic
,etions to the pe.stionnaire: The eemral Office, the Elementary (K -S)
and t he Sect me lary (7-121 The Cent rat Office sect ion of the quest ionnaire
was sent to :2 sehool systems in the' state. and was returned by 511
dii,,triet, A per cent random sample of elementary and secondary
schools NI ateWille Wit", SIeVted to complete the other two parts: This
data was recei% ed from 12N 012'; t ef the' elementary schools and MI
.91e, of t he sec( uidary 01116 sampled. Distribution and collection of'
the (lustifilitlalre! ;I: one through the. County Superintendent's Office
in each county.

The Elementary School questionnaire was filled out by elementary
or middle school-. If the lowest grade in a school was 7th or Stb, the
secondary questionnaire was used. Therefore it may be noted that 7th
and "th grades were included in both questionnaires. This made possible
-orne cemipariseals of elementary and secondary school reading programs
in those' grades. In most elementary schools the questionnaires were
tilled out either by the principal or the reading teacher. The district
epastionnairs were' submitted by the superintendents, in most cases. In
secondary schools most of the questionnaires were completed by the
principal, the- reading teacher, or the chairman of the English Depart-
ment.

Definitions

As the' terms "4 levellipmental," "supplemental" and "remedial" read-
ing are. used 0)1)1.4;1mm the' report. it is important to understand how
they we're (Wined in the questionnaires.

The. ft it lowing are the definitions as they appeared in the Elementary
School Quest to uwire:

lei dopmel, h lermliug. Developmental reading is classified as read-
ing nom it s in the eh:S.:MOM designed to increase reading power. refine
reading and st udy habits. develop vocabulary and create interest in read-
ing. This reading instruction is provided by the classroom teacher.

Rcured int RvInliHy. Remedial reading is classified as concentrated
reading instruction directed towards specific skill deficiencies. Students
receiving this instruction area deficient in reading skills and do not pro-
gress satisfactorily in a regular classroom. Remedial reading is charac-



terized by small group G1-7), or individual instruction based upon a diag-
nosis of the student's reading disability. This instruction is done by a
special reading teacher. Some schools may refer to the reading defined
here as corrective-remedial reacting instruction. Corrective reading
based upon a carefid diagnosis and provided in small groups by special
reading teachers should be classified under remedial reading.

Supplemental (Supportive.) Instruction. This term is not to be con-
fused with supplemental instruction as applied to children under the
proriximes of Title ISA, Chapter 46. For this questionnaire supplemental
is classified as extra reading instruction that follows the same basic
pattern and sequence of skill development as provided in classroom (de-
velopmental) reading lessons. This instruction is offered as extra help to
selected students in small group situations (5-10 students) either outside
of the classroom or by a teacher who comes in specifically to reinforce the
reading lessons taught by the regular reading teacher. Supplemental
instruction as defined here is not provided by the student's regular class-
room teacher.

The following are the definitions provided in the Secondary School
Questionnaire:

Developmental Reading. Developmental reading is classified as ac-
tivities directed toward improving the reading skills secondary stu-
dents in a classroom-type setting. This instruction is frequently offered
as a course in the curriculum and concentrates upon teaching the basic
reading skills such as vocabulary development, comprehension, and
study skills. Developmental reading may be offered to students pro-
gressing satisfactorily in class, or to students having minor difficulties in
reading the course material of their content sbjects. Instructors may be
either reading teachers or content teachers whose duties include the
teaching of reading. Most large group corrective classes should be placed
in this category. However, speed reading or special accelerated reading
courses should not be placed under developmental reading.

Remedial Reading. Remedial reading is defined as a specialized pro-
gram designed to help disabled readers whose handicaps have been sys-
tematically diagnosed to overcome their handicaps and achieve within
the limits of their potential. Students receiving t his instruction cannot
progress satisfactorily in a regular secondary classroom. Remedial read-
ing is characterized small group or individual instruction based win a
diagnosis of the student's reading disability. This instruction is done by a
special reading teacher.



Limitations of he Survey

Several limitations must he considered in interpreting the results of
this survey. First, the validity of the responses could not be verified in
many cases. An attempt was made to check each questionnaire prior to
tabulation of the data and calls were made to the person completing the
questionnaire when discrepancies were noted. The results of this survey
are valid to the extent that the initial reporting was accurate.

Second. the use of a sampling procedure to collect data should be
considered when making absolute interpretations from the enclosed
data. A 20'; random sample was used to ensure more than adequate
coverage of the practices and procedures used to teach reading in New
Jersey elementary and secondary schools. Generally. only three to five
percent random samples are used. However, whenever a sampling pro-
cedure is used, the data should be interpreted general terms.

Organization of the Report

The first part presents a general overview of the State. k-I2. The
second section presents the elementary school data. The third part pre-
sents the Set/(1111y school data and some comparisons with elementary
school practices where relevant. It may he noted that there is some
repetition in the secondary section of discussion and comments from the
elementary school section of the report. This was done in order that each
part would b. relatively self-contained, so that readers concerned only
with elementary or Only with secondary would not need to read both
parts. The last sections summarize the major highlights of the survey
and present conclusions and recommendations.

4



OVERVIEW OF THE STATE, K-12
Reading Programs Offered

The most bask information offered by the survey was the percentage
of school districts in the State which offer various types of reading pro-
grams. These numbers do not provide any information about how many
children receive these services but one would hope to find that all dis-
tricts had reading programs available for those who needed them, at all
grade levels. Figure 1 shows the percent of districts offering develop-
mental. remedial and suppietnentai reading at each grade level.

Some Findings:

MI of the districts (11) "i offer developmental reading in grades 1
through 4. In grades 5 and ii, the percentage is 99(7 and WI;
respectively. In many cases the pattern of offerings in these
grades reflects school organization: for example, in some districts
which have Middle Schools for grades it $. developmental reading
is only offered in grades 1-3.

In the junior high grades, the percentage drops. Developmental
reading is offered by 81f; of the districts in the 7th grade, and 76(4
in mth grade.

Only 3ri to 40(7 of the districts offer any developmental reading
at the high school level. This figure includes cycling in which stu-
dents do not have the course all year.

The percentage of districts offering remedial reading peaks at
MIT, in the 3rd grade and declines steadily thereafter.

Supplemental reading offerings parallel those in remedial read-
ing. However, supplemental reading is offered slightly more often
in kindergarten, by IIrf fewer districts in grade 1, and by about
311r7 fewer districts from grades 2 through 12.

5
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Percent of Stutlents Receiving the Services

Figure 1 illustrated that percent of the districts Woe various
reading services. It is of interest to omipare those figures with the
actual percentage of children receiving the services. Estimates of
the frequency of reading disabilities vary greatly, but in general,
according to the Secretary's (HEW) National Advisory Committee
on Dyslexia and Related Reading Disorders', between 1 5r; and 25ri
of the school population will be in need of special help in reading. In
some inne -city schools that figure may be as high as 50'; 75r; ,

Since different information was collected for elementary schools
and secondary schools, their data is presented separately in Figures
2 and :1.

Some' Findings:

In (denier tary schools, 13'; of the st olents receive temedial tad-
ing in second grade and 12'; in 3d grade: the percentage then
declines steadily. down to 3i in the sth grade.

There appears to be a tendency to otte more remedial services to
students first entering a new level. Thus. 5'; of the students en-
tering 7th gall in an elementary school receive' remedial reading,
compared with 9'; of students entering 7th grade in a Junior High
or High School. In grades 9-12 thee highest percentage of students
receiving remedial reading is 10'; at grade' 9: this declines to 2r; at
grade 12.

on a natiomd scale. the percentage of students needing special
help in reading may be expected to range from 151; to 25fi or
higher. However, in the State of New Jersey. at no grade level
does the actual percentage of students receiving remedial reading
meet the minimum Of 15'; . Although some students also receive
supplemental reading it is not possible to determine whether it is
the same or different students My) receive these' two services.

'Reading Disorders in the United States: Report of the
Secretary's (HEW) National Advisory Committee on Dyslexia and
Related Reading Disorders. Chicago, Developmental Learning
Materials. 19119.



7

6 E
N

E
M

A
,.

SU
PPL

E
M

E
N

T
A

L
IM

Ill O
M

 O
N

O
 O

N
O

 O
O

P
ale

S
O

K
2

3
4

S

G
R

A
D

E
S

6
7

a

F
IG

2
P

E
R

C
E

N
T

 O
F

 S
T

U
D

E
N

T
S

 IN
 E

LE
M

. S
P

E
C

IA
L R

E
A

D
IN

G
P

R
O

G
R

A
M

S



v

100

40

S
O20

a
G

O
zU

1
(.

60
C

C
ILI
a.

403020

R
E

M
E

D
IA

L

D
E

V
E

LO
P

M
E

N
T

A
L

.

.......11IIIII.eM
M

III.......

K
2

3
4

i

G
R

A
D

E
S

6
7

8

F
IG

 3
P

E
R

C
E

N
T

 O
F

 S
T

U
D

E
N

T
S

 IN
 S

E
C

O
N

D
A

R
Y

S
C

H
O

O
L R

E
A

D
IN

G
 P

R
O

G
R

A
M

S

a
F

D
II

82



Funding of Reading Programs

In recent years Federal money has been available for reading
programs in many areas. Figure 4 shows the general funding pattern
for reading programs in the State.

Some Findings:

Almost all (9'; ) districts pay for developmental reading pro-
grams themselves.

Almost two thirds (63r; ) of the districts pay for their own remedial
programs.

Slightly more than half (52g of the districts pay for their own
supplemental programs.

Un
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Inservice Training

The heart of a reading program is not the methods or material
used. but the teacher who uses them. Gamd inservice training is vital
in providing not only support and practical methods and ideas for
new teachers, but also stimulation and new ideas for the teacher
with many years of experience.

Figure shows how many districts in the State provide any in-
service teaming in reading for classroom teachers.

What types of inservice training should he provided? Figures 6
and 7 show the types of inservice programs offered and the approxi-
mate amount of released teacher time given for them, by the 63.5q
of New Jersey school districts which provide inservice programs.
Figure s shows the percent of staff development activities devoted
to reading in the State as a whole.

Some indlings:

More than I/3 of the school districts in the State offer no inservice
training in reading for classroom teachers.

In districts which do provide inservice programs in reading,
small-group workshops and visitations to other schools are the
most f-equently offered programs. All types of programs are most
frequently offered 1-3 times per year.

In the State as a whole. about 33'.; of the total staff development
activities are devoted to reading.

12



63
 3

/

SO
M

E

T
R

A
U

M
A

*

FI
G

 5

PE
R

C
E

N
T

 O
F 

D
IS

T
R

IC
T

S 
PR

O
V

ID
IN

G
 I

N
SE

R
V

IC
E

T
R

A
IN

IN
G

 I
N

 R
E

A
D

IN
G

 T
O

 C
L

A
SS

R
O

O
M

T
E

A
C

H
E

R
S



NORKSNOP

VlSI TAT IONS

VONER
SO*00:3

1 a
irLARGE GNU*
attima

;
I READING

COURSES

11

PERCENT



I.



.1
"

J3
'

R
E

A
D

IN
G

FI
G

 8
PE

R
C

E
N

T
 O

F 
'T

O
T

A
L

 S
T

A
FF

 D
E

V
E

L
O

PM
E

N
T

R
E

L
A

T
E

D
 T

O
 R

E
A

D
IN

G



ELEMENTARY SCHOOL

EvEIAPMENTAI. READING 1,1GRANIs

Kindergarten

Most children need many readiness experiences in kindergarten
and sometimes for as few years longer. A few children are ready and
able to learn to read easily at kindergarten age.

It is important to realize that readiness to read is not an "either-
or" matter. A child is not "unready- one day and "ready" the next.
Rather. readiness and ear y reading form a long continuum of skills
and ithilities which the' child needs to learn in order to be able to
read. Such skills and abilities include' listening and speaking, visual
and motor coordination. naming and classifying. etc. Kindergarten
and primary grade teachers must follow children's individual needs
in deciding which :,(ivities they should use, and in determining
whether eaeh child is ready for informal or formal reading intruc-
tion. The use of performance objectives and criterion-refeenced
measures are of great use in determining where each child is on the
readiness-reading continuum. and in planning appropriate activities
for that child.

Figures 9, In and 11 show which skills are considered important
in kindergarten programs. what criteria are used to determine' read-
iness for formal reading. and how twiny kindergarten children do
some reading. Choices on the questionnaire for items included in
Figure, !e ;end I(1 we're' -very Important. Important, Average' Im-
port:the. slightly Important. and Not Important.- Only the figures
for "Very Important- and -Important" are presented here.

some Findings:

Not one or two. but many factors, are considered important in
kindergarten readiness programs. The skills most frequently
checked as very important were oral language and listening.

17



Teacher osrvt ion and judgment were the criteria most Often
checked as ver important in evaluating readiness for formal read-
ing. Although there was nothing in the questionnaire to indicate
how or upon what hasi these teacher observations were made, it

em.'Itraging to find no reliatwe on any single measure.

Many of t he kindergarten children who are doing some reading are
using materials developed in a language experience approach.
This too is a positive finding, as it suggests the kind of flexible
approach likely to meet the individual needs of children that age.

In general. t he kindergarten data suggest good awareness in the
St ate that the reading process is complicated and many faceted
and that flexibility and use of teacher judgment is needed both to
meet children's needs and to determine their readiness for formal
reading
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Grouping for Reading. Instruction in Elementary Classes

Since children in any grade have such a wide range of needs and
activities. the question of how to group for reading instruction has
always received much attention. Traditionally classrooms have been
(livid...4 into three reading groups, but recently there has been much
fliscossion of the merits of different ways of grouping to better meet
individual! needs. Suggestions include individualization of instruc-
tion in traditional or open-classroom settings, homgeileous group-
ing between classes, multi-age or ungraded classes, and many
eat hers.

Figure 12 shows the percent of elementary school classes in the
State using different kinds of grouping for reading instruction.

Some Findings:

In grades 1-3. grouping within CNN410MS is still the predominant
means of grouping for reading istruoion. with 58`; of the total.
This is 451; for fist-graales. Individualized and ungraded
or multi-age instruction total about 1i';.

In the intermediate grades. grouping between classes rises to
22 . although grouping within dases is still predominant. with
41 of the total. Individuah/Cd and ungraded or multi-age pro-
grams remain about the same proportion of the total as in the
primary grades with In' ; .

In elementary school 7th and 'th grades, departmentalized in-
struction and homogeneous grouping by grade comprise half of all
types of grouping used. Grouping. within classes falls to third place
with 141; , and individual and ungraded programs add up to 131; of
the total.

Throughout the State great diversity may be noted, with many
different types of grouping being used at each grade level. How-
ever, traditional methods are still predominant with the common
pattern grouping within classes in the earlier grades and depart-
mentalization in grades 7 and s.
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Time Spent on Reading Instruction in Elementary Schools

How much t ime should be devoted to reading instruction? There
is no harel and fast rule. and time spent will vary considerably, de-pending t he ty p of grouping used and the needs of the children.rrtitinl noire time is needed in the rimar. gra des. but even in the
intermediate and upper grades an hour a day should probably he the
minimum. In a class with three reading groups, an hour a day means
only 20 minutes of actual instruction nor each group. When instruc-
tion is intik iduali7ed, n;ore time is probably needed, although it may
be %ery difficult tee measure. In such situations children may be
engaging in many different activities at any given time, and a
teacher may quite honestly report that she teaches reading all day
long. Figure 13 presents the approximate number of hours spent on
reading each week in New Jersey elementary schools.

Some. intling;s:

At each grail.. there. was a wide range of hours reported with a
Ilea% y cluster around a certain point. For example, in the first
grade 2'; of schools reported spending fewer than 3 hours per
week on reading. 51; reported vending more than 15. but $1r4
spent bet w een li and 15 hours, and approximately T,( between 24
and I I hours per week.

The htnotInt tial spOlt on reading is highest in the first and
second grades 9 hours and drops steadily by an hour a week until

h grade. It rtemains at -1 hours weekly in elementary 7th and gth
grades.

It would appear that in many schools time spent on reading in-
,t ruction is at a minimum. especially in the higher grades. Since
individual needs and individual school systems vary so greatly,
this simply indicates an area that should be evaluated carefully in
individual systems. In schools where many children are reading
below desired levels it may be that a simple and noncostly first
step toward reading improvement would he to establish reading as
a priority and allot more Ante for it in the regular school day.

24



aI

U

G
R

A
D

E

F
IG

 13
M

E
D

IA
N

 N
O

. O
F

 H
O

U
R

S
 P

E
R

 W
E

E
K

 O
F

 R
E

A
D

IN
G

IN
S

T
R

U
C

T
IO

N
 IN

 E
LE

M
. S

C
H

O
O

LS



Reading NIaterials 1.-ed in Klementary Schools

It is not possible to state. t hat any one type of reading system or
instructional Method :41iperior to any other. Research has shown
repeate4lly that the particular methods or types of instructional
matrial:- 11-tl ;fr not a.- inqirtant thy teacher what 1.1:4VS t hP11).

Many teachers find the traditional basal series to be useful be-
cause of the structure and careful sequencing of vocabulary they

t )t her:. argue that it is preferable to use a variety of books
and other materials more specifically chosen to meet individual
need -. It is important to note that !then a program is individualized
and classrooms -open- t here is more iltPd t han ever for good orga ni-
xatioil atol str'uctur'e' in the reading program. even though the struc-
ture may mit be se) readily apparent to the casual observer. In such
classrooms as we'll as in more traditional ones the use of a carefully
chosen set if tertiermance objective's and criterin-referenced evalu-
at ions will assist the' teacher in diagnosing and meeting :he instruc-
tional needs of individual children.

Figure. 14 t he percent of elementary classes in the State
using different reading systems. It should be noted that the ques-
tinnaire dal twit specify exactly what was meant by -co-basal,"
"tri-i)asal." etc.. t hat it is not clear whether t his means a different
basal fin. each reading group. or Softie form of more individualized
hist met ion.

Figure 15 ADIA:. typer. of satiplettlentary reading materials
are most often found in clio.:roonts throughout the State.

Some Findings.:

The basal series is still the Keel* minant reading system used in
grades I ,c): in t heist grade's :icy; of classes use one basal series, and
44'; of first grade classes use one basal. However, it can be seen
that a wide variety of other systems is also used; as was found with
grouping ilract ices. there is great diversity within the State.

In the 7t h and Mb grades "multi-text" is predominant with 30(4 of
the total. and one basal series is used in about 25'1 of the classes.

2r)



The most commonl found supplementary material are additional
V1 orkbooks or ditto sheets. ult hough h her material' are also fre-
quently used.

It may be noted that 33'; of the classrooms in the State have no
trade hooks, either hard cover or paperback.

27
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Reading in Content Areas in Elementary Schools

It has been said that every teacher should be a teacher of read-
ing. Probably a more nearly accurate and more useful way to phrase
this idea would be to say that every good content teacher should be
prepared to teach the reeding *skills necessary for his subject area.
In order for this to take place, content teachers must know which
reading skills are involved in the learning of their particular sub-
jects. They must know how to diagnose particular skill needs, and
must be familiar with materials and techniques for meeting these
needs.

Figure 14 shows the general policy in most schools the State in
regard to reading in the content areas.

Some Findings:

Reading skills are taught in content areas as part of the pre-
scribed curriculum io grades in only one-third of the schools in
the State. and in only of the schools in grades 7 and 8.

The largest percentage in grades 4 through $ was the next to last
response: "Teachers are encouraged to incorporate reading skills
in content subjects."



E
lIR

S
 E

N
C

O
U

R
A

G
E

D
70

 M
C

O
R

P
 R

O
G

IN
 C

O
N

 T
E

N
7 

S
U

O
J

W
/W

O
N

T
 IN

E
N

T
 S

LA
W

 A
S

N
E

W
E

R
vs

L
It

ha
to

ill
PN

A
N

SO
a

N
T

 S
LO

W

O
T

N
E

R

11
0i

; I
N

 C
O

M
 iN

W
S

J 
P

A
R

T
 0

1
P

R
E

 S
E

 R
IS

E
 E

I -
.:U

R
R

rc

G
R

A
D

E
S 

4-
6

G
R

A
D

E
S 

7-
8

FI
G

 1
8

PE
R

C
E

N
T

 C
F 

R
E

A
D

IN
G

 I
N

ST
R

U
C

T
IO

N
 I

N
 C

O
N

T
E

N
T

A
R

E
A

S 
IN

 E
L

E
M

E
N

T
A

R
Y

 S
C

H
O

O
L

S

a



Standardized Testing- in Reading in Elenwntary Schools

Tests may he divided into two general types standardized, or
nortn-re fere.nced te.xtx. and criterion-referenced test... In standard-
iied texting. st:11', of unlit WW1 children or of group, of children
are compared with scores made on that same. test by a forming
peepulation. For example, from a standardized test oft' may learn
that Johnny g.ts as many spelling words right as do 50r; of the third
graders in the I% S.

Criterion-referenced tests are used to assess a child's knowledge
or skill in a particular area. measuring him by an absolute standard
without reference to the- scores of tether children. For example. one
might wish to know exactly which initial consonant sounds a particu-
lar child knows. Such testing does not have to be formal. The needed
information might be learned by usinga commercially prepared test,
an informal teacher-made Offib, or simply by observing the child at
work on a task uinu that particular skill.

eritt'lln-ren'renerol generally more useful for instruc-
tional purposes since they pinpoint specific needs of inclividual chil-
dren and may also be constructed to evaluate skills or broader goals

..y particular program. Standardized tests may also I,e used for
:lien purposes. but are less likely to be useful in diagnosis and plan-
ning of instruct ion. They remain useful and necessary, however. for
providing teachers and school systems with a way to compare their
schools with national ar local norms. They will he' more useful if they
are available. for teachers to use. in their evaluation and planning for
individual children.

Figure. 17 show- the extent to which standardized tests in reaul-
Mg are administered III New Jersey schools. From Figure 1$ one
may learn to what extent these test results are available for use in
diagnosis and planning.

Some Findings:

In oVer 70f of New Jersey elementary schools standardized tests
in reading from the same or different publishers are administered
in each grade every year.

In only 2'; of the schools are no standardized reading tests used
routinely.

:r2



In 50r; of the schuois teachers are given the test scores for use in
planning. No information was available from the survey as to
whether teachers did in fact make use of these results.
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SPECIAL. READINt; SERVICKS

Screening- and :41.1(.0 o; of St talents Air Remedial and Supplemental
Reading Programs in Elementary `+e: pools

When considering which children to choose for special help in
reading, it is necessary first to screen large numbers of children.
I 'stally group test will be Ilm91 to provide an objective measure and
also to guard against the possibility that a quiet withdrawn child
may he IA erlooked. In additiiin to test results. the observations and
C4 IMMent S of classroom teachers must lie considered. These will pro-
vie valuable insights not available front the standardized measures,
and aim) al help guard against ;mother danger that of the "orang-
Wang %Lore. Ibis the vr misleading %core which Ma\ he
achieved by a child when guessing on a test which is too difficult for
him.

Many difficult choices have to he made. and although selection
policies must he set by individual schools and school systems, it is
usually recommended that special reading help be given to those
children who have the most potential to benefit from it. Children
with -.evert emotional problems or serious learning disabilities
should be provided for by other special services.

Figures 19, 20, and 21 show methods considered important in the
screening procedure. frequency of individual diagnosis, and criteria
considered important in selecting students for special reading pro-
grams.

Some Findings:

In initial screening, most schools in the State follow recommended
procedures aml rely upon both teacher recommendations and read-
ing achievement tests. Over half of the schools also consider IQ
scores.

Individual diagnosis is given to candidates for remedial rending in
almost all cases.



It would appear that students are selected tlU direfully for re
medial readittg Utah for supplettlentary rograttls. as all me hods
of screening and selection are consititered more important and used
more often in remedial programs.

In the actual selection of students. after tlw initial screening,
heavy t'uti:iderat it in is given the potential to benefit from extra
instruct ion.
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Diagnosis in Elementary School Special Reading Classes

Before remedial or supplementary instruction is given, an as-
sessment of pupils' needs and skills must be completed as part of the
initial screening and selection procedures. Some of this will he done
after the students have been selected. At this point individual diag-
nostic tests, informal reading inventories and other criterion refer-
enced measures are necessary in order to plan instruction and select
materials for individual students.

Figures 2'2 and 23 show the frequency of use of several different
diagnostic procedures used before instruction is provided. Choices
for these items on the questionnaire were "always, frequently, usu-
ally, seldom, or never." Percentages are given for "always" and
"frequently," for remedial and supplementary programs.

Some Findings:

In remedial programs reading diagnostic tests and informal read-
ing inventories are the measures most frequently used in addition
to standardized tests and teacher observations.

A slightly difk rent emphasis in supplemental programs may be
noted by comparing Figures 2 and 23. Supplemental programs
less frequently use either standardized or diagnostic reading
tests, and slightly more often use psychological evaluations and
interest inventories.
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Grouping in Elementary School Special Reading Classes

There are several different ways of grouping children for reme-
dial and supplemental instruction, the most desirable being to group
them on the basis of their instructional needs. Age and grade must
he taken into account both for convenience of scheduling and to en-
sure compatibility of the children. Hut, it is recommended that
children's reading level and skill deficiencies he the major criteria
used.

Figures 24 and 25 show the criteria most frequently used in
grouping children.

Some Findings:

Most schools follow desirable practices in placing more emphasis
on children's reading levels and skill deficiencies than on age or
grade N hen grouping students.

Supplementary programs tend to Use age and grade more and
reading level somewhat less as criteria for grouping. This again
probably reflects the slightly different nature of these programs.
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Scheduling of Remedial and Supplemental Classes in Elementary
Schwas

The best rule in scheduling remedial or supplemental reading
classes is that the teacher be' allowed flexibility in setting up the
schedule so as tu Pet the needs of individual children. some chil-
dren will make good gains in groups of 4 or 5, whereas others may
require individual attention. There should always he some time in
the schedule kept free for on-going diagnostic testing and testing of
new children.

Figures 211 and 27 show the percentage of remedial and sup-
ltnntary classes meeting 2, 3, 4, or a days a week for various

lengths of time. Figure 2s shows the average class size.

Sotto! riti el in gs;

Sixty two percent of all remedial classes and of all sup-
plementary classes' meet for 20-30 minutes. This time period is
certainly an absolute minimum; in fact. MIICSS a teacher is .corking
with only I or 2 children. it is questionable! whether 20 minutes is
a sufficient length of time. Many children take 5 or 10 minutes to
settle down to a new task. In a 20 minute period this would leave
them lit minutes of working time and 5 minute!s to get ready to
!ear... This hardly seems a sufficient assault on a Aerius reading
deficiency.

Thirty-five percent of remedial classes and -15'; of supplementary
classes meet five days per week. Scheduling classes 5 days per
week may leave the teacher no time for diagnostic testing and
planning. unless she has a tree period during the day. This is a
possible weak spot which individual school systems may want to
evaluate.

Moist ClasSes arP bet ween 1 5 pupils, but about 14 of remedial and
supplementary elaSSPs are between 1 -10 pupils. It may be that
these groups are too large for the kind of individual attention
ehildren in special reading classes often need. Groups of 10 or
more cannot truly be considered remedial reading classes.
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Location if Remedial and Supplemental Instruction

In some schools there is an effort not to remove children from the
classroom. but to provide any special instruction needed within class-
room sttings. Figure 29 shows the percentage of schools reporting
Various 1(scations for rtnilial anel supplemental instruction.

Some Findings:

Most remedial instruction is outside the classroom. Slightly less
supplemental instruction is outside the classroom and more is in
the class.

It is difficult to evaluate this data since there is no information to
indicate whether the out of class site is a large beautiful room or
t hr traditional broom closet. Similarly. in-classroom situations
may reflect the use of individualized instruction in an open class-
room or may simply indicate lack of space for remedial instruction.
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Materials Used for Itmellial acrid Supplemental Reading Instruction
in Elementary Schools

It is usually advisable to have' materials for remedial instruction
which do tint duplicate t hose used in the classroom. In supplemental
itist ructi.en this mar, ula he the Vase, tile purpose is to supple-
ment or give assistance with h the work done in the classroom.

There is evidence that children in remedial and supplemental
prilgrams benefit from experienCe with Matliptliativ materials
thas %MIR slit:Cps:41d programs may legitimately include' blocks.
clay. saml. and supplies for cooking or crafts as materials as essen-
tial to their !programs as the more traditional workbooks and ditto
sheets. Such manipulative. materials promote. readiness for reading
b facilitating cognitive development and vocabulary growth. They
al! o frequent ly provide much-needed mot i% :diem for older children.

Figure shows the. materials regularly used in remedial and
-implemental reading classes.

Some 1..indinc,..

There i- an encouraging variety of materials checked as important
and used regularly. Must frequently listed for remedial reading
were atieli(1. visual ii terials. reading garlic's, ,apleMvatary honies
books and high-interest, low-k.vel reading books.

Supplementary programs used less of all materials listed except
basal to al ml related materials. This is in keeping with the. pur-
pose of supplementary programs.
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Coordination with Classroom Teachers in Elementary Schools

It is extremely important that special reading teachers work in
cooperation with classroom teachers. They need to exchange infor-
mation about childrn's work and behavior. In addition, reading
teachers may suggest techniques and materials to be used in the
classroom with certain children.

Figure 31 indicates what techniques are most often used to coor-
dinate special programs with regular classroom instruction.

Some Findings:

In only of remedial and 5Ir4 of supplementary programs are
there regularly scheduled conferences oetween special reading
teachers and classroom teachers.

In 91'; of remedial programs and 75r4 of supplementary programs
"Teachers are expected to exchange information."



RES SCRED
at t IRS

INFOICEIRS RICRR

g
cosusciDGTOsS1

gl)

Z

VA cis" las404 mot,

NO COOnstak
r SON



SECONDARY SCHOOL

GENERAL INFORMATION

Use of Elementary Information for Class Placement

All too frequently the jump from elementary school into high
!ehol is a jump into another planet for a child. Coordination he
tweet' the two levels should he a goal for school systems.

F'igure's_' indicates the degree to which reading information from
the elementary school is used to plti children in suhject-matter
classes in Stoll di( lary St:110411k.

Sontt Findings:

In ,Nu'; of the secondary schools achievement test scores are used
for incoming sttidnts.

Only a little more than halt ti-e teachers' recommendations.

in 13'; of schools no information from the elementary rdismi
used.
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Reading in Content Areas in Secondary Schools

Every content teacher should be prepared to teach the reading
skills specific to his subject. In order to do this teachers must have
identified the reading. and study skills necessary for their content
areas, and must receive assistance in techniques and choke of mate-
rials so that they will be prepared to incorporate such methods into
their regular teaching procedure.

This area was identified as a possible weakness in elementary
schools. What does the data from the secondary schools show? Figure
:i3 presents information on the extent of instruction in readh.ii skills
in content subjects in secondary schools. Figure 34 presents a compari-
son between 7th and 8th grades in elementary and in secondary schools,
and Figure 35 shows what assistance in reading is available to coAteni
teachers.

Some Findings:

In 3tiq of all secondary schools little emphasis is placed on incor-
porating reading skill instruction in content subjects.

Another 32r; indicated that reading skills are taught "as the need
arises."

Only 3% indicated that reading skills are taught as part of the
prescribed curriculum.

It appears that 7th and 8th graders are likely to-receive more
reading instruction in content areas if they are in an elementary
rather than a secondary school. This probably reflects a general
feeling that elementary schools are prepared to "deal with read-
ing," whereas secondary school personnel have not traditionally
expected to need to teach reading.

In about, 1/3 of secondary schools no formal help with the teaching
of reading is provided to content teachers.
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Standardized Testing in Reading. in Secondary Schools

Figure 36 gives the percentages of secondary schools with differ-
ent policies for administering standardized reading tests, and Fig-
ure 37 shows the uses made of this test information. Data from
elementary school 7th and Nth grades is also included in Figure 87
for comparison.

Some Findings:

In t49' of the secondary schools a standardized reading test from
the same publisher is given to the 7th grade each year. In elemen-
tary schools only 33'i of schools give such a test in 7th grade. This
probably reflects a tendency to give standardized tests to students
entering- a different school. It may also help to explain the data in
Figure 32 showing that in many cases little information from the
elementary schools is used. Perhaps many of these schools rely on
their own test ing programs.

In 9th grade 63'; of secondary schools give standardized reading
tests from the same publisher once each year. This practice re-
ceived the highest percentage at each grade' level in secondary
school. However, as the grade levels went up, responses to this
item went down and there was more of a tendency to have no
standardized testing or to administer such tests only when
teachers considered them necessary.

Reading test scores are used to group secondary school 7th and
Nth graders into content classes much more than they are used for
that purpose with elementary school 7th and Nth graders or with
9th and 12th graders. This corresponds with the above finding
that more secondary 7th and sth graders are given such tests.

It seems to be more common in elementary schools to give
teachers test results for use in planning instruction. In 9th-12th
grades, fl2'; of secondary schools keep the test scores in cen-
tralized folders, which may mean they are not often used by
teachers.
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SPEtA 10..11IINfi SEI{VIt 'ES IN SEMNI/ARY SCHt)01.S

Reading Courses Offered in Secondary Schools

What types of reading courses should be offered in secondary
schools? In addition to teacher involvement in reading in all content
areas, one should find courses for students who need some extra help
in reading, small group or individual instruction for students who
are' -,eeerely disabled in reading, and classes in study skills and
sped reading available fur both average and college-hound stu-
dent

Figure :Is shows the types of reading programs offered in secon-
dary schools in New .Jersey. It should be borne in mind that these
figures represent the percent of schools tele ri mg certain courses, not
the percent of students receiving the services.

Some Findings.

There is a wide variety of offerings in reading in New Jersey
secondary schools.

Only 91; of secondar schools offer any small group remedial
instruction in grades 9-12. and only I$'4 offer courses in study
skills. Of course, study skills may he included in many of the de-
velopmental reading courses.

Only about 14 of secondary schools offer speed reading in grades
9-1 2.
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$tat us of Developmental Iafling in Secondary Schools

The definition of secondary school developmental reading differs
slightly from that in elementary school, and may include large
groups of correct ice classes.

Figures :19 and 40 present the perceir ages of schools which offer
developmental reading as a required course or an elective, for credit
or as a non-credit course. Figure 41 shows the class size in develop-
mental reading courses.

Sonic Findings:

Dwlopmentat rvading h mon: often a required e: our' in 7th and
sth grades. It is offered increasingly more often as an elective as
the grade level goes up.

In 7111 and h grades develonmental reading carries credit in
aifffut half the selloff], which offer it. In Ow upper grades it is ii
ertadit course about 5 times as often as it is a non-credit course.

Almost half of developmental reading classes in grades 9-12 have
1 student s or less, whereas developmental classes in 7th and 8th
grade are rosily between 15-29 students. It is likely that this is
because de% . !opmental reading is more often a whole class re-
quired course in 7th and Mh grades. In the upper grades it may
more often he a smaller group corrective reading class.
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Screening and Select ion of Students for Developmental or Remedial
Programs in Seeondary Schools

is important that reading level. teacher judgment, and the
student's potential to benefit from instruction all he taken into ac-
count in the selection of pupils fur special reading programs.

Figure 42 shows which methods are considered important in the
initial screening process in secondary schools. Figure 43 presents
the frequency with which candidates fur developmental and reme-
dial reading receive individual diagnosis, and Figure 44 shows which
criteria are considered most important in selecting pupils for such
program... In lazure 43 data for candidate,. for elementary 1'1:-
Mt:find prop-aim have been included so that comparisons may
he made. Figure 45 presents data for grades 1-12 from the central
office part of the questionnaire. It presents the minimum level of
reading retardation required for assignment to remedial or sup-
plementary classes.

Some Findings:

Methods considered important in the initial screening process in
secondary schools in Figure 42 are very similar to those consi-
dered important in elementary schools. In secondary schools there
is slightly less emphasis on teacher conversations, and the percen-
tage for reading achievement tests rises to Iffir; . Psychological
tests also are frequently used in secondary school screening. In
general, most schools seem to follow recommended procedures in
screening pupils for reading programs.

Individual diagnosis is used less frequently in secondary school
programs, and is more likely to he used with candidates for reme-
dial than for developmental programs. The percentage of candi-
dates for remedial instruction in elementary school who receive
individual diagnosis in all cases is Sr; , compared with 61v; in
secondary schools.

I
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The most important criteria fur selection of students for secon-
dary remedial or developmental reading programs is teacher re-
commendations. Elementary schools seem to rely slightly more on
all of the criteria listed in Figure 44, but the pattern is generally
similar. A new factor enters the secondary school picture "Scor-
ing 3 years or more below grade level" which is considered
important by 74'1 of st ondary schools.

In schools which assign a minimum level of retardation for admis-
sion to special reading programs. the most common level cited is
"two years below grade level."

V
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Diagnosis for instruction in Secondary School Reading Programs

After students have been selected for special reading programs,
they should he diagnosed further by informal inventories and miter-
ion-referenetid tests so that instruction may be planned and materials
chosen to meet individual Heeds. Figure 4.; shows the frequency of
use of various diagnostic procedures used at this point. Choices on
the questionnaire fur this item were "Always, frequently, usually,
seldom or never." Numbers presented in Figure 46 are the combined
percentages for "Always- and ''frequ.,ntly."

Some Findings:

If this figure is compared with Figure 22, which shows diagnostic
procedures used in elementary remedial programs, it may be seen
that the pattern is very similar. R medial programs in secondary
schools tend to rely slightly more on reading achievement tests
and less on teacher observations. They use informal reading in-
ventories somewhat less than do elementary school remedial pro-
grams. In general the criteria used are in keeping with recom-
mendations in the reading profession.

Differences between developmental and remedial programs in the
diagnostic procedures used undoubtedly reflect the different na-
ture of the two kinds of programs. Remedial programs service the
students more severely disabled in reading, and therefore rely
more on reading diagnostic tests, oral tests, and informal reading
inventories. In other words, they tend to use more of all of the
available diagnostic measures, since more careful diagnosis and
more individualization is required by the nature of a remedial pro-
gram.
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tirouping for I:collodion St:11001 Redding l't

Grouping

When deciding how to gruup pupils fur remedial instruction, it is
recomniEpled that More emphasis be placed on reading. level and
skill deficiencies than on age or grade. The latter must be taken into
consideration mainly to ensure the compatibility of the students, and
at times for scheduling convenience.

Figure 47 present- the criteria most often used in grouping sec-
ondary school pupils fur remedial instruction.

Sfitt Fiffilings:

The criterion must often checked as -always used" was Reading
Level and skills. When "Always" and "Frequently" were com-
bind, Reading Level was the most frequently checked.

It appear- from this data that the secondary schools do follow
recimmwmled procedurs in using age and grade as criteria less
often than reading level or skill deficiencies. This data may be
compared with the elementary school data presented in Figure 24.
It may be noted that if one considers only the "always" category,
the Secondary schools tend to use grade more often and reading
level and skill deficiencies somewhat less. It is possible that the
nature of secondary school programs may. make this emphasis
nCessay, but personnel evaluating or planning reading programs
at the secondary level may wish to consider whether it is feasible
for them to group students in a more flexible manner, with even
less emphasis on grade level and more on their individual instruc-
tional needs.
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Scheduling of Classes in Secondary School Reading Programs

The most important rule in the scheduling of remedial classes is
that the teacher be allowed flexibility in the size of groups and fee-
qt.ency and length of class meetings, so that individual needs may he
met . Itett elziSm tillir1 be kept small so that as much individual
attention as possible may be given to seriously disabled readers. It
is also important that this teacher have some free time for ongoing
diagnosis. planning and testing of new students.

Figure 4 shows the frequency and length of secondary remedial
reading classes. Figure 49 presents the average number attending,
and Figure 0 shims whether or not credit is given for such classes.

Some Findings:

AA in elementary school, the must frequently checked item under
frequency of class meetings was -daily." However, in secondary
school of the classes meet daily, as compared with 35th in
elementary school. It may he that the teacher has no time for
diagnosis and testing, unless Ah has a period set aside for such
purpose's. Such time is essential and should he allowed for when
scheduling remedial classes.

Most remedial classes 0;Ln ) in elementary school meet for 20-30
minutes a day. whereas S2r; of remedial classes in secondary
schools meet for 40-49 minutes per day. This is one of the few
areas in which the secondary schools seem to have an edge on the
elementary schools. It was noted in the elementary school section
that nut much can be done in 20 minutes. However, it is still possi-
b' that there are some secondary students who would benefit
from more than 40 minutes at day of special reading help. especially
if they are severely disabled readers at that age. Most secondary
school schedules do not allow for much flexibility. Exceptions
should be made for students who are unable to do the work in most
other classes because of reading difficulties.

K



The average size of remedial classes is 12.14 fur classes meeting 2
or 3 times per week. (.'lasses meeting more often than that tend to
he smaller. Average size of the Vivi of classes which meet daily is 9
pupils. The majority of elementary school remedial reading clas-
ses (71f4 ) were found to be from 1-3 pupils. This number would
also he desirable in seentalar salmi'. An average class size of 9 or
more may indicate that the remedial teacher is unable to give
sufficient attention to severely disabled students.

Only WI of schools give credit for remedial classes which meet 2 or
3 times weekly: 43% do give credit for classes meeting daily.
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Materials Used in Secondary School Developmental and Remedial
Reading Instruction

One of the most difficult problems confronting the teacher of
reading in the secondary school is the fact that any student who has
had difficulty with reading for so many years is highly likely to have
a tremendous aversion to the printed word in any form. Motivation,
which is an important factor at any age. becomes a particularly cru-
cial matter at this level. When one adds to this the wide variation in
individual needs to be found at this age, it becomes apparent that it
is necessary to have available a wide assortment of materials. This
should include paperback books, magazines, and newspapers in ad-
dition to the necessary phonics materials. Inventive teachers will
also use many other types of materials, and may have great success
teaching reading through popular music, science, crafts, mechanics
and oar; experiences in which the students are genuinely in-
terested.

Figure 51 shows the types of materials most often used in secon-
dary school reading classes.

Some Findings:

It is encouraging to note that many things are frequently used.
One hundred percent of schools used high-interest, low-level
books in remedial classes, and audio-visual materials are used in
96% of the schools.

Remedial classes use more of most materials than do developmen-
tal classes, especially more phonics workbooks and more reading
games. This is probably because of the different nature of the
programs. Students in the remedial classes are likely to have a
wider variety of special needs.
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Coordination of Sot el:LI Reading Pritgrams with Subject Matter In-
struction in Secondary Schools

Almost all content Aujects at the secondary school level require
some reading. It may be noted that the definition of secondary
school remedial reading states, "Students receiving this instruction
cannot progress satisfactorily in a regular classroom.- Since they
are in regular classrooms for most of their school life, it is clear that
coordination and cooperation between the special reading teacher
and the content teachers is essential.

Figure 52 shows the techniques most frequently used to coordi-
nate special reading programs with subject matter instruction.

Some Findings:

In only 17'3 of the schools are there regularly scheduled confer-
ences .between content teachers and reading teachers. Sixty-three
percent of the schools report that the special reading teacher sug-
gerts materials for classroom teachers, and 61(1 report that class-
room teachers do adjust teaching materials to special pupil needs.

Reading this table in reverse, one may see that in half of the
schools teachers are not encouraged to have meetings. In 37% of the
schools the special reading teacher does not suggest special materials
to classroom teachers for remedial reading pupils. and in 39 7r of the
schools no adjustment is made by the classroom teachers to meet re-
medial reading pupil needs.
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SOME HIGHLIGHTS

OV't1RAI.I. PROGRAM

Almost all school districts pay for their own developmental read-
ing programs.

Sixty-three pert!ent of districts pay for half or more than half of
their remedial programs, with the remaining funds coming from
state or federal sources. About half of the districts pay for half or
more of their supplemental reading programs.

One hundred percent of districts offer :evelopmental reading in
grades 1-4. only :4(Y Uri offer it in secondary school. Approxi-
mately 12 or 13' of secondary school students are enrolled in a
developmental reading course.

The percentage of students receiving remedial reading peaks at
1:ri in the second grade and declines to about 2% in 12th g ade.

Over 1/3 of the districts in the State offer no inservice trainity to
teachers.
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ELEMENTARY SCHOOLS

Kindergarten programs use many flexible criteria in determining
readiness for formal reading. About 1/4 of kindergarten students
rend some materials developed in a language experience approach.

Time spent in developmental reading programs is at a minimum,
with an average of about 9 hours per week in 1st and 2nd grades,
down to about 4 hours weekly in grades 7 and S.

Thirty-nin percent of schools use one basal reading program. but
mans other programs are also frequently used.

Many supplementary materials are found in classrooms, but 34%
have no trade books, either paperbacks or hard cover.

There is diversity in grouping patterns, although grouping for
reading instruction within classrooms is still predominant in
Krades I -5.

Reading skills in the content areas are not usually taught as a
prescribed part of the curricidum, and little assistance is given to
content teachers in the teaching of reading skills necessary for their
content areas.

In over 7w; of the schools standardized tests in reading are given
in each grade every year. In 5W; of the schools teachers are given
the test scores for use in diagnosis and planning.

Remedial and supplementary programs use recommended criteria
in screening and selection of students and in diagnostic proce-
dures.

Most remedial classes contain from 1-5 pupils. Most classes meet
daily. which may mean many remedial teachers do not have time
for necessary diagnostic testing and planning.

Many remedial classes meet for very short periods, the most
common length of class being 20-30 minutes.

Although in 34'; of the schools there are regularly scheduled con-
feences between remedial reading teachers and classroom
teachers, in many others there is insufficient coordination between
special teachers and classroom teachers.



SECONDARY SCHOOLS

Eighty percent of schools use reading achievement test scores
from elementary schools, but only about half use other information
from the elementary schools.

Only 3(; of elementary schools teach reading :.kills needed in con-
tent areas as part of the prescribed curriculum. About 1/3 indi-
cated that little emphasis is placed on incorporating such skill
instruction. Another 1/3 teach reading skills "as the need arises."
In 1/3 of schools no assistance is provided to content teachers in
the teaching of needed reading.skills.

Standardized test scores are more often kept in centralized folders
in secondary schools and less often given to teachers for use in plan-
ning than in elementary schools.

There is wide variety in the types of reading courses offered in
secondary schools throughout the State, but probably not enough
of anything in secondary reading in the State as a whole.

Developmental reading classes most oftzr contain under 15
pupils, and most developmental and remedial classes meet daily.
The average size of remedial classes which meet daily is 9 pupils,
larger than the 1-5 most often found in elementary schools.

Remedial reading class periods are most often 40-49 minutes in
secondary school longer than the 20-30 minutes found in
elementary school special reading classes.

Selection and screening procedures and diagnosis for instruction
generally follow recommended procedures in secondary reading
programs.

A wide variety of materials is used in secondary remedial pro-
grams, especially high-interest, low-level books and audio-visual
materials.

In over 1/3 of secondary schools there is little coordination between
reading teachers and teachers in the subject areas and little is
(lone to meet the special needs of remedial pupils in regular classes.
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CONCLUSIONS AND RECOMMENDATIONS

Much was learned froin this survey of reading practices in the
State of New Jersey. It has been possible to identify both strengths
and weaknesses in reading programs throughout the State.

The many strengths include the kindergarten programs, the di-
versity found in grouping practices, materials and systems used. In
both elementary and 'eeondary schools, special reading programs
use recommended criteria in selection, diagnosis and grouping of
pupils, although the number of students receiving these services is
far below the number who need them, especially in the upper
grades.

More coordination is needed bet-.. n reading programs anti reg-
ular content areas. and more assistance must he given to classroom
teachers in the incorporation of reading skills into subject areas.
More than 1/3 of the districts in the State over no inservice training
in reading.

Time spent on both developmental and special reading is at a
minimum in many schools, and many remedial teachers may have
insufficient time for diagnosis and planning. More flexibility in
scheduling might assist special teachers in meeting individual needs.

[tending, in secondary schools is a definite area of weakness in the
State as a whole. There is little evidence of coordination between
elementary and secondary reading programs. A wide variety of
reading courses is offered in secondary schools, but the offerings, in
most cases, are not sufficient to meet even as minimum estimate of
students' needs.

In many cases the weaknesses noted are of the "not enough"
variety. reflecting a shortage of funds, whereas the many strengths
include good training and good understanding of the reading process
on the part of many personnel. Such strengths can he used in provid-
ing more coordination with content teachers, more flexibility in
scheduling and more inservice training in reading for teachers of all
subjects at all levels.
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